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in play or work) will be those most likely to escape the alternatives
of an academic and aloof knowledge and a hard, narrow, and
merely "practical" practice. To organize education so that natural
active tendencies shall be fully enlisted in doing something, while
seeing to it that the doing requires observation, the acquisition of
information, and the use of a constructive imagination, is what most
needs to be done to improve social conditions. To oscillate between
drill exercises that strive to attain efficiency in outward doing with-
out the use of intelligence, and an accumulation of knowledge that
is supposed lo be au ultimate end in itself, means that education
accepts the present social conditions as final, and thereby takes upon
itself the responsibility for perpetuating them. A reorganization of
education so that learning takes place in connection with the intel-
ligent carrying forward of purposeful activities is a slow work. It can
only be accomplished piecemeal, a step at a time. But this is not a
reason for nominally accepting one educational philosophy and
accommodating ourselves in practice to another. It is a challenge to
undertake the task of reorganization courageously and to keep at
it persistently*
Summiiry. Interest and discipline are correlative aspects of
activity having an aim. Interest means that one is identified with
the objects which define the activity and which furnish the means
and obstacles to its realisation, Any activity with an aim implies a
distinction between an earlier incomplete phase and later com-
pleting phase; it implies also intermediate steps. To have an interest
is to take things* as entering into such a continuously developing
situation, instead of taking them in isolation. The time difference
between the given incomplete state of affairs and the desired fulfill-
ment exacts effort in transformation; it demands continuity of atten-
tion and endurance. This attitude is what is practically meant by
will. Discipline or development of power of continuous attention
is its fruit.
The significance of this doctrine for the theory of education is
twofold* On the one hand it protects us from the notion that mind
and mental states are something complete in themselves, which
then happen to be applied to some ready-made objects and topics
so that knowledge results. It shows that mind and intelligent or
purposeful engagement in a course of action into which things enter